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i»t ^ri^^T *iT: .^t-vtr:>M3ie- : , -v.v^ni it^nt^r^cion developnu^ntal work is 

titlt*'.i Hvirket a*- Ic^ ^rv^ *"~':l F^ ^r^tx^^n ^r.^^r.^nu An invest Igation was con-- 
ductt*d a<i a sv?;tiMrji: i : «t*arj^ "^^r a nuistt*r list of competencies, terminal 
Heh.^virr vears * ^ -".t-^, w^; ^^ --r-n.U" American children posRess via 
innatrnr-- ;r ^: i . tt ^.e-»mt*vi essential that this coTnpetencv 

t-*^ t 1^ I : ^- m:r :^ t^^e ^-t've ! ^^*^i^ent i^f behavioral descr ipt Ives . 

!r :arcr^ll^ thu t^e investigator was concerned 

witV tfrf.r..-*; ^r'^v;;r. T^t» :-*:r^>-^: ' cne malor Invest ii^at ive ouestlrn 
was i> an<v>r i»r :"r^ *j K"v^r!tni nortnal jK^rowth and development 

pattern- arc t^-e'^ :: i^^^rim^^ to results of program evaluation. 

TSr ;r.vr-t :i:^.:;r r-ti^li-^e: \ Niti^^nal ^anel of rhild Hevelopment 
Sch.>:.Hr*^ -t-e ^.^^t- -^-^'^ , : \--ilachian Panol of Child nevelopment 
hv 1 ar- >tr^- ^iif- , i ^r^ur ^^f reactors Co *'An F.arlv fhildhood 

t\>Tnpetencv ^.at:r.^ t r ^tix'^- t . T'-e leacctons to this instrument are re-- 
cordfJ ^r. ' u^*^ "i-w^ t*:- i^cjment. 

rt-:> r.-v- f ^irlv '-ildho^^d ^ompetencv RatinR Instrument** 

ar- trt'.itt.- 3^ ir.il.:::al r-n-^^ri^.^n procedure. The results of this 

.^TT^rarat ; vr treat:iier.t v:ll ruMt^^^ei in the parent document, "A 
ft^trpeten-v ^ase icr y^vvi: '^eve l^^pment in Preschool Education*" The 

cvimpeter.: .tr «^ t^ ^t ren«a:" ifter inalvtical treatment » will he those com- 
petenc:c<^ I'^a: frrrr :**e r.rr::^lur^ *"^a*^e* The bridge that took us from the 
e*;taMi***ci : r^rr^eier.zie^ t: t'^rse ieclslons necessary to form the 
behavicra: ccf^c r :r r ;ve > . :*-^e reactions of approximately one thousand 

raren:- ri -.Tr;- * ^ rresz-crler^ t: a similar listing of the com- 
reienc :t'^ . T\e Tarer.r •a:;n* ^:a.e of Child Competencies'* can be found 
f ol !ow;nc ^a^e 1 " * . 

^ final cc^ttrarat :ve aralvsls viU include comparisons of a National 
Panel, in Ari^alac'^ ian rar.el, and -\::?palachian Parents. A detailed explana- 
tion of rrocecfwref^ analvsis ?f responses, and findings are included in 
the parit-.t d:z^rhe7.z ::ien:i:-e: earlier In the introduction. 
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Instructions to vJudges 



iic.ila vou please race che following items with relationship to the 
^^z^^.:^:tG^^ oi each Item ma a child competency (e3q)ected behavior at a^ 
1 ^as^'a. I »mths), Th^se competencies are to be those that the ^iwrmal*' 
^mtc^^ cris-iid (as« (3 y^ears^ 0 months) could be eixpected to possess <m tht 
3C ^x;scenc empirical knowledge* 



l^n tz^ is scaled five to one: 

5 Strongly supportive empirical 

evidence as an expected competency 

Slightly supportive empirical 
evidence as an expected competency 

3 No empirical evidence as expected 
competency 

2 Slightly nonsupportlve empirical 
evidence as an expected competency 

I Strongly nonsupportlve empirical 
evidence as an expected competency 



'iCSS: SJaiurxcaJ: evidence: Originating in, or based on 
joservation or experience; capable of being ver- 
ified or disproved by observation or experiment. 
W«b«ter's Seventh New Collegiate Dictionary; 
second ana third definitions,) 



Procedures for R^tin^ 



1. Rate each example by placing an X anywhere on 
the line where your react ioo Is best suited* 

2« When the examples have been rated, place an X 
anywhere on the line wtoere vou feel your re^ 
action to the competency is best suited, 

* 

3» When the compecencies have been rated, place 
an X anywhere on the line ^tstere you feel your 
reaction to the category is b^est suited ♦ 

4* If you have any comments about an example, a 
competency, or a category, space is provided. 



Please note that your task is to provide your best scholarly judgment, 
within the above established framework, about child competencies that will 
become a set from which behavioral descriptions will be developed. The 
behavioral descriptions will flow into a de^elop«MKntal design pictorially 
represented by the attached charts. 
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HOPE 

(Home Oriented Preschool Education) 
Integration Model 



Compeceacles 



Competency Categories 
and 

Clarifying Examples 



Behavioral Descriptions 
















Television Presentation 




Weekly Parents* Guide 




Weekly Home Visitor Guide 




Week: 


Behavioral Descriptions 
for Parent and 
Child 

Suggested TV Episodes 

Suggested Activities 
that TV will Elicit 
from Parent and/or 
Child 


Behavioral Descriptions 
for Parent and 
Child 

Specifically Described 
Activities for 
Parent and Child 

Child Development 

Aids for Parent* 

Listing of Instruc- 
tional Strategies 
for Parents 


Behavioral Descriptions 
for Parent and /or 
Child 

Specifically Described 
Activities for 
Parent and Child 

Specific InstT.^ctional 
Strategies for the 
Home Visitor 
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HOPE 

(Home Oriented Preschool Education) 
Integration Model 



Competencies 



Competency Categories 
and 

Clarifying Examples 



Behavioral Descriptions 



Weekly Parents' Guide 



Behavioral Descriptions 
for Parent and 
Child 

Specifically Described 
Activities for 
Parent and Child 

Child Developifient 

Aids for Parents 

Listing of Instruc- 
tional Strategies 
for Parents 




Weekly Home Visitor Guide 



Behavioral Descriptions 
for Parent and/or 
Child 

Specifically Described 
Activities for 
Parent and Child 

Specific Instructional 
Strategies for the 
Home Visitor 
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Weekly Group Experience Guide 



Behavioral Descriptions 
for Children 

Specifically Described 
Activities for 
Children 

Specific Instructional 
Strategies for the 
Home Visitor 



Empirically Referenced Instructional Model 
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Child 
Competencies 



♦ 



Competency 
Categories 



Behavioral 
Deter Ipt lone 



I 



Home^Based 
Instructional 
Programs 



Production of 
Materials and 
Activities 



Program 
Competencies 



(Eicpectancies) Ability To Do 



(Outcomes) Can Do it 
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I. Category: Classification 
I, A. Competency: Ability to form concepts 



Examples: 

K To recognize slmtlarttles or dif- 
ferences of objects and/or events 

2. To understand the nature of the 
similarities and differences of 
objects end/or events 

3. To establish and label conceptual 
groups 

4. To verbalize principles under*- 
lying categories 

5. To generalize from one situation 
to another 



A. Competency: Ability to form concepts 
Comments: 



















1 


> 












> 


> 




U 


u 




















Q. 




W 




CI 


a 


R 


& 




su 




a 


a 




c 


c 








0 


0 


sn 




u 


c 


c 






c 










«> 


>^ 




















4J 




c 


x. 


> 


X 


c 








01 


e 




























4/) 




5 


k 


3 


2 


I 



5 




} 


2 


1 


5 




3 


2 


1 


5 




3 


2 


I 


5 


k 


3 


2 


1 


5 


k 


? 


2 


1 



12 



ERIC 



J. C. Co«^>ctcncy: Ability to discriminate by sight 



Exarpies : 
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*o ::^r^-^9uIsh shapes using re- 
C^^'Cr i k , rMStching^ and labeling 
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5, To Clstir^uisr: color using re- 
c^'<;ni*;or, 'natchlng, anc labeling 
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4. To aistlngufsh leti^ers dnd seme 
sf^^p* ? words 


5 




3 


2 


1 


T? Di>rcelve organized form 
St J ret fron I ts background 
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C. Competency; 



Ability to discriminate 
by sight 



Couuients : 
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U D. Competency; Ability to discriminate by touch 



Examples: 

1, To distinguish temperaiuro 

2, To distinguish shapes 

3, To distinguish functional objects 

4, To Identify texture of material 
as smooth, slippery, etc* 

5, To distinguish hotter and 
ccMDier temperatures of surfaces, 
I Iquids 
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D* Competency: Ability to discriminate 

by touch 



Comments; 
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I. E. Competency: AblUty to sort 



Examples: 

1. To recognize similar qualities In 
different objects 

2, To recognize similar functions and 
relationships In different objects 



3, To prov 
sorting 



Ide descriptions while 
. To label the group of objects 



E. Competency: Ability to sort 
Comments: 
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L F, Competency: Ability to ordinate 



Examples: 

1, Arrange objects In sequence according 
to size, numerousness, and time 

2. To establish one-'to-one correspon- 
dence with recognition, matching, 
and labeling 

3* To Identify positional relationships 

4. To have elementary notions of In*- 
elusion and exclusion 

5. To establish set--numeral relation** 
ships 



F. Competency: Ability to ordinate 
Comments: 
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Examples: 

1. Separates crjec^s ^- c^^rs 
achieve one-Too*^»e T?a^c*»es 

2, To distinguish o^a ^^c^ 
various trdns^c^a^ 'c*-s 

3. To identify laroe** a^C sna- ier 
pairs o-f objects 

4, To conserve nunoe^ 

G. Competency: Abinty :c cor.senf-e 
Commcnrs : 




Competency: Ability to »t*furt 



1. To distlr>9al$i» Tiiw (longer and 
sftorfmr i«terv«is) 

2. To (JlrMiigpIi^ wilglit (h«av!«r 
ana Hglr^er) 

3. To ^IstlnguisJj 4lstaficm (ioogtr 
«r»<J shof-twJ 



4. To <l!$tln!^l«^ iwftSiurinMint 
(unit* Instrmmf^s 
functions) 
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5. To Cllstln9wish v^Ju« (Mon«y} 
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Coapctcncr: AbUItt to ■••sur* Ski 



nt»: 



19 




1. 


ta-ticw of a*» ofej«r^ Tr^ S5«ic* 
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t. C^ttfotyz CI*«ftfic»tioii f 4 3 2 ? 
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1 1 . Category: Coninunicdtlon 

I^amj^caiicv: Ability to recognize the social functions of language 



ize t-'iat language Is neither 
-n^'* ^cr but rather 

'iccrr:cr:ate'^' or 'Mnappropr fate" 
1 ; ven sftuatlon 

I. -*sa:!ce ttiaT language has a 
"^nc^ crt :rner than communication 
:^ -T^r^rion, that function being 
c ^rrar^cter typing 

r ''r inguage In the service of 

sc*^Q ' • I'^eracT Ions 



Icaujtttencv : Abificy to recognize the 
social functions of 
) anguage 
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II. B, Competency t A^UUy to 



Examptls: 

1. To realize the lii)!pc»~tai>ce oi ia&els 
as a convenience In cciiwunlcatlog 
with others 

2, To real Ize that most feelings, co#*- 
Clucts» and mater f els can te iai>ft}e<i 



3. 



Identifies coitwon ot>Ject$ &y 
or by an assigned or agreed wpon 
name 

To produce labels isoflor$^hic with 
real Ity 
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Competency: Ability to label 
Comments! 
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Competency: AbJIIty to explain (essentially a functional concern) 



Eifamples: 

I. To recognize the dynamtcj of the 
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operation to be explained 
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To detail relationships of 
functions 
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To suit the explanation to the 
audience and situation Involved 
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Gives simple explanations of 
physical phenomena such as 
falling, breaking, pushing, etc. 
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To be able to ask appropriate 
questions 
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Competency: Ability to explain (es- 
sentially a functI6nal 
concern) 



Coflvrxsnts: 



II. 0* Competency: Ability to describe (essentially « pictorial concern) 



Examples: 

1, To make the description meaning- 
ful to another 

2. To remember objects and events 

3 Uses words to communicate descrip- 
tions of common objects in terms 
of their attributes - color, shape, 
size, texture, etc. 

4, Uses words correctly to compare 
object features. In terms of color, 
size, etc. 
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D. Competency: Ability to describe (es* 

sential ly a pictorial 
concern) 
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Comments: 
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IK E. Competency: Ability to articulate 



Examples: 

1 . To speak audlbl y 

2. To speak comprehensively 

3. To be willing to speak when 
appropriate 

4. To monitor unnecessary or 
Inappropriate speech 

5. Pronounce words In oral vocabu- 
lary correctly (communlcably) 

6. Expresses "mood" by vocal In- 
flections (sadness, anger, 
secrecy, etc. ) 



E. Competency: Ability to articulate 
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Comments: 
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It. F. Competency: Abi M ty to express feel Ings 



Ex«mp1es: 

1. Identifies comnon emotional ex- 
pressions In other persons, e.g.^ 
anger, sadness, Joy, etc, 

2, Uses common coping reactions to 
expressions of emotions In others 
(comforting, distracting, 
avoidance, approach, etc.) 

^. By statement In lieu of action 

4. To describe alternative feelings 
through role play or verbalizations 



F. Competency: Ability to express 

feel Ings 



Comments: 
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in. Category: Coordination 



Hi, A. Competency: Ability to construct 
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Examples: 
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I. To construct so that relationships 












between parts and whole are clear 
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2* To assess appropriateness of ma- 












terials for various constructions 
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3. To use materials such as pencils. 












crayons, scissors, paste, mosaics. 












clay 
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4, Constructs structures with 












materials 
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5, Constructs simple geometrical 












shapes by placing parts together 
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Coflipetcncy: Ability to construct 
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Comments: 














III. B. Competency: Ability to copy 
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Examples; 
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V) 




l# To develop eye^^hand coordination 
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2, Copies geometrical shapes and 












designs 
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3. To mimic sounds 
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4, To Imitate gestures and move* 
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5* To comprehend a given design 
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Competency: Ability to copy 
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Comments: 




Ml. C. Competency: AbiPty to driM 



Examples: 

I, To conceive and hold mental 
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2. To produce recognizable pictures 
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3. Draws coitimon geometrical shapes 
(square, triangle, circle, 
el 1 Ipse, etc, ) 
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4. To comprehend design 
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5, To demonstrate basic principles 
of design 
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Competency: Ability to draw 
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Comments: 
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Ml. 0. Comp«Uncy: AblUty to use body to express feelings 
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Examples : 
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1. To recogntze the effect of physi- 












cal gestures from others 
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2. To communicate various Intentions 












with the body 
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3, To demonstrate common physical 












gestures (threatening, pleading. 












rejecting, etc.) 
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4. Executes simple rhythmical dances 
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5. To take the roles of various 












objects 
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Competency: Ability to use body 












to express feel ings 
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Comments: 
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|||» E» Cofiipet#Dcy: Ability to control Ur^c miscUs 



To baiaiice one*s sttf in siruatfons 
with sp<>clal ocmsrmir^s 
bearn^ walking Ifcllrje, uslr^; 
the trampol lf>e> 



2* To move In the ways w^rrrs 
to 

3. To avoid excessive ci .justness 

4» Makes movements of iD^acle feocjy or 
of l lmt^s In r^ii^onse to orsf 
directions 

5. To acquire cognitlva ctsrrrrol of 
movement 
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Competency; 



AfeUity to coatrcl Urge 
muscles 



Conments; 
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ItK F, Competency: A^jUiiy to coAtrol small muscles 



Eximples: 

I . To usa ttany parrs zr r*>e bcay 
simultaneously Ir coorct n^te 
dct ion 

2* Tc manlpylere sssat! cojects 
with hdncs enc finders 

3, To use slflTiple ^^^c tools such 
as haMr>er^ scremC'ver, wrench, 
etc* 

4, To urtoerstanc cr^*s movements 
have s?>6c<f Ic effects wtiich often 
furnisn feeccec^. for further move-- 
ment 
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5. Respcn: 



ec^icns. 



TT,dn?pwld*e smslS cDjects ar,c parts 
ty reversirtj^ '^ser^^-^g, opening, 
etc. 



1. 



Competency; 



Ai>nity to control small 
muscles 



Comments : 



III. Category: Coordination 
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1^ 



4, Co8B«jet^^^- Ac**'rv tr '^'t'^te 

act 
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I i, Zsimm^^nc^: Ability to plan action 



'tm<e znclCB^ based on the 
ivnant^cs ct a given situation 

issa^ss resources 

J. ^-::r3C3S^s ena results of 

^ *ns a saT of actions Involving 

zr ^nree separate steps to 
^ccmDi isn a stated goal 



i ;.3im«tencv: Atoility to plan action 



IcinDerr ts : 




IV* C* Competeficy: Ability to persist in motions 



Examples: 




1. 


To control attention span in tef^s 
of task requ 1 r«it)ent<s 
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2, 


To recognize correlation tsetween 
time spent and results ac?^leve<s 
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3. 


To 1 dent 1 f y I nter Ik acco«p 1 f sh- 
ments related to more coeapieTe 
goa 1 s 
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4. 


To persist in tasks in prese^'^e 
of distractions 
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5. 


To be wl 1 1 ing to abandon an unpro- 
ductive activity 
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6. 


To adapt his cognitive styles to 
the demands of the situation (e.g., 
know when risk-taking Is a t>etter 
strategy than caution) 
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Competency: Ability to persist 
In actions 
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Coinments: 
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IV, 0. Competencyj Ability to be setf-reltant 



Examples: 

I. To make reasonably accurate esti- 
mates of one's abilities In motor 
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and cognitive tasks 






\ 2 
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To Identify discrepancies between 
one's v#ork and given goals 


5 


A : 


) 2 
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To know appropriate sources of 
help (e.g., adults, other children, 
community services) 


5 


*i • 


\ 2 
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To recognize when It Is Important 
to seek help 
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h : 


1 2 
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To know how to summon help 


5 
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1 



D. Competency: Ability to be self' 

rel I ant 



Comments: 
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IV. E. Competency: AbiUty to sustain health and safety 



Examples: 

1. To realize that It Is Important to 
try to prevent 1 1 1 ness 

2. To meet common standards for peer 
group 

3. To Identify common symptons of 
Illness; Infection, raised temper- 
ature, swelling, Inflamatlon, etc. 

4. To follow safety practices In 
day-to-day activities 

5. To develop sensible eating, 
sleeping, and dressing habits 



E. Competency; 



Ability to sustain health 
and safety 
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Comments: 



IV. Category: Habits and Attitudes 
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V. Category: Social Relationships 



Competency: Ability to assume appropriate social behaviors 



Examples: 

1. Vforks cooporattvely toward a common 
goai by division of labor 

2. Fol lews directions given by another 
peer In pursuit of an accepted goal 

3. Makes positive overtures to others 

4. Regulates antisocial behavior in 
himself through moderation, re- 
direction ( not repression) 

5. Recognition of the various roles 
that adults and children are called 
upon to play 



Competency: Ability to assume approprl" 

ate social behaviors 5^321 

Comments: 





V. B. Competency: Ability to get attention 



Examples: 

1. Stimulates co-workers by mani- 
festing a sense of urgency 

2. Obtains Information from others 
by asking questions 

3. Evokes Interest in others by 
playing a role (teacher, physi- 
cian, etc.) 

4. To get attention when appropriate 
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B. Competency; Ability to get 

attention 
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Comments: 
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V« CompeteiKy: Ability to «dopt the perspective of another 



Examples: 

1 . To role play 

2. To play with and talk to 
others 

3. To verbal Ize atx>ut another 
situation 

4. To put oneself In the condition 
of another 
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0, Comp«tency: Ability to adopt the 

perspective of another 



Coaments: 
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V. E. Competency: AbllUy to respect the tndtvi duality of others 



Examples: 

1. To discriminate without having 
to Judge 

2. To express admiration for others 
when admiration Is appropriate 

3. To choose personal actions toward 
others Independently of physical 
differences 

4. To reject clearly antisocial be- 
havior In others 

5. To recognize differences within 
broad racial or social categories 
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E. Competency; 



Ability to respect the 
Individuality of others 



* 1 



Comments: 



V. Category: Social Relationships 
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RESPONSES 
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I . Category: Classification 



I. A. Competency: Ability to form concepts 



Ex:^mples : 

U 1'^ r^^cognize similarities or differences of ob- 
jects and/or events 

J. To understand the nature of the similarities and 
differences of objects and/or events 

5. To establish and label conceptual groups 

4. To verbalize principles underlying categories 

b. To generalize from one situation to another 



Specific Comments: 

!• Learning concepts derived from the appearance of objects is obviously 
Important. "Understanding their nature" is likely impossible* 

2, See comment re. example //2. Not a behavioral statement (To Understand 
the nature of) without examplest #5 might be expected under special 
conditionSf but not generally. 

3. 1 am having difficulty because of the non^-specif ic nature of the 
examples. For instance on //4 a six year old could do some very ele- 
mentary verbalizing of principles, e.g., - They're all green - but 
would have a tough time with more complex categories. 

General Coonients: 

1. I feel uncomfortable about generalizing about the statement above. The 
live statements are much better than the competency. Obviously, the 
child can perform soire of the tasks involved in concept formation and 
not others. 

2» It is difficult to rate these because of the generality of the examples. 
Concepts about what? Some kinds of concepts (highly abstract) are 
beyond 6 yr. olds; others are clearly not. 

3. Depends on the level of the abstraction of the concepts. 



3. There are great class differences in such abilities. Moreover, we are 
a long way from knowing how to provide the experiences through which 
children achieve them. 



National Pane) 
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St>cc i f i c CooMTienl ^> « 

1. *3: Some bai>iw groM?^ :ccc, «131a1, clothing) 

2. Term nature * ? Als»c univtrts^l #ca.c«mj^ncs are attficult to deal with 
il2, 3. 

3. Examples ar^* incor,^ 1 ^ t 1 ¥itr ccmpetency. CerCainly form 
concept s*—t ut that is far cl: ferret frctn multiple classification, gen* 
eralization or '*tnc nature cf"~ 

A» ji^2. Work of Piagei :>r idc c^socciAt razee effcrt to but difficulty with. 
More a matter of cciXL-pltLXiiy erf ccj;ects or events^ This seems relevant 
to whole area of concepts* 

5, Suggest ionb^-" In /'I qual*:?' %ath "gross/' #3 - delimit with addition 
of words "verbally lab^l 'trrc^ic ccccepcuar' 

General Comments; 

1. Processes are evidenced » c^ztt, abstraction, etc., may vary. 

2, Of course » six year clcs i:*Eve tbe ability to form concepts, however, 
their means of handlirrg ccwcepts anc operating on them (using concrete 
operations) must be specif-*c. rb«:y can recognize similarities, label, 
verbalize, and generalize* but ycc mu^t say through what method and 

to what degrc-e, 

3» Examples too broad - perh^a^ps faauli^r objects - events rather abstract. 
Labeling, verbalising arxo jcer^r^Llzin^ difficult for children, 

I 

This is the area in vh;cr, :r.ilorerL iv. Appalachia appear to have the 
most difficulty* Of c^wtti t*is jrcbably related to teacher prepar- 
ation and skill in t ne aic^ of rocce^t formation. 

5. The children I obser\'ei mrst r£ these tasks when dealing with 

their families^ with tie m^i:^l i^str^eats of Appalachia as well as 
standard games, etc., cesig^^ for thxs purpose. 



I, &. Cojnpete'^cv kt llx^ tc ciscriminate by sound 
£ ^^^^^ » es 

-,.^-^:es scu^d ty name ^^ird/or 

^i-c^cc^c^s 5'**: ^ -^^ . *''"f^ 'ca ! patterns 

tir *z^s '^^0 constituent parts 

:c''*'"» :'s*'^Cwisn tones 

National Panel 

Specific Comments; 



t 



#4 DK»Dcn't knov abcut empirical evidence, #1 ? * Statement is not 
precise enough fcr ii« tc answer^ (These symbols are used throughout,) 

The avan:.r.g sucr, tems simple is crucial — Also identify* 



3. Pi seems tc assime labelling (implied), which raises the question of 
w'hich chi^racterlst ics 3mst be labelled • #4 almost too abstract to 
respond lo a: e^y Irw^el. #5 racing is for "distinguish" — "identify" 
cannot btr rated vitrwuc further breakdown* 

A. 1 dcn^t kricv vhat uteaiis. 

General Conmrie'' i > : 

K Siinple i^cuncs — s^o^ iiTi^sical and some verbal sounds* 

2. I don't bel:*tfve 6 >t* olds often have difficulty w/ this competency. 



'SicpalacH I an Panel 
1 . *5. Sot clear » technical — example: word syllables? 



Why mix **icent if icaticn" and ''distinguish" (or perhaps id - recognize) 
A 0 yr. old can ncte differences betwn tones but could not "identify" 
high C, 1 think* 

- I ^eIieve there Is equivocal evidence. Linguistics such are based 
patterns cf oral speecr. available by 3 or 4. 

imp? es laiveling - zee broad #2 - can if sound is a familiar one 
from their own environment. 



5* ^3 • I*m not sure I ur^derstand this* 

41 
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10 aibcriminatc by sigfit 
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: * -^cu^s*^ ^^apes using recognition, matc^'i'^a, 

: ^c>-'3** color ^sing reccgnitlor^ riatc^i^c^ 

: "cu s?" Ferrers ana some sir^ple worcs 
-^r-re've c^-^anizec form a i St I net fron its 



Nat ional Panel 

laxr^H - ib;.;icy to discriminate letters more prevalent than ability 
*,-a^:r '^^nate wcrds. 

- iKCix ::enavicral scatement. 

'-:is :ur wocK, labeling might not yet have been achieved but presence 
:: ^jL^ti.^ig wculd be strongly supportive evidence of competence. Class 
;^::-r^::c^3 4ra /ery great here, especially with respect to encod:;^g 

- iti^ma belong with concept formation. 

:::-:c,>:n dgain In the non-spec if ically e.g. #1 complex geometric 
^Aiij^i-t difficult far an adult to remember* More so a child - 
toirsci i.iaoe^j * no problem* 

i.T^t-.ct.jn levtil would make a difference, but I am assuming this re- 
: ;.:n : 3»e^:eve many o yr. olds have difficulty in this area. 

Appalachian Panel 

Baj;.: :olors and shapes should be specified since even three- 
'*^ar-: ::an at least match some colors and shapes. 

I l^^ir^::o?i tja^e-^-^imple shapes, primary color,— 



i 



3* tfi Absolute - but v.jt relativt^. #2 If shapes ar« relevant to culture, 
li - labeling varies a great deal according to training* #4 - rated 
becauae of "could" - has to be relevant. #5 • I rated because of 
figure/ground difficulties. 

4. 92 ^ I have questions about the lMt>eIi^ of shapes, 

5« Examples cover too much ^'labeling should not be included in the #2 & 
#3 group #5 - perhaps vrith guidance 

#5 - I am seeing this in the particular instance of mountain children 
looking at surroundings and being able to point out a "ridge" "a hillt" 
^*a holler" 

General Comments: 

1. Items for discriminatiox* mist b^ large enough for a six year old 
to see; otherwise answers would be in another category, 

2. Depends on the task 

3* This ability is not as well developed as discrimination by sound, but 
the reason is that our culture has expected less of children early on 
in this area. Future or current generations who have had two or three 
year olds of Sesame St. h Electric Company may be more competent in 
this area« 
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!• 0* Competency: Ablltty to discriminate by touch 
Examples : 

1. To distinguish temperature 

lo distingui^^h shapes 
3» To distinguish functional objects 

4. To Identify texture of material as smooth, slip- 
pery, etc. 

5, To distinguish hotter and cooler temperatures of 
surfaces, 1 1 quids 



Nat lonal Panel 

Specific Conwents: 

U These examples (1-3) are too general and vague - e.g. to distinguish 
hot, and cold; hotter and colder than rather than temperature. Shapes 
fii functional objects should also be translated. 

2. On ** tempera ture** by touch do you mean relative or fairly precise? If 
the former then 1 & 5 overlap. If not, I doubt most could do #1. 

3* Re. #1 - #5 a better example. Re. #3 - rating made for "to discrimi- 
nate objects (i.e., into groups) by functxon.^^ 

4. Work on temperature unknown to me. 

5* Dl in what medium? 

General Comments: 

l» I n't believe many ft yr. olds have trouble in this area. 

Clearly, six year olds have touching competencies; their importance to 
the educational process is not clearly established, though. 

3. From work on clcatric perception, it would appear that such examples 
are evidence of the presence of concepts which motivate and control 
manual exploration of materials and objects, but. 

4. Observations usually include a combination of vision and touch-touch 
along is more uncertain. 
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Appalachian Panel 



Spec \\ \ c CouMnen I b : 

K ^ Ciin '*ftH»r' major dliU^rences obvious ^ but labeling wt-ak </ 3 

only U functional object from his known environment. //A ^ may identify 
as different - but not the detailed labeling. 

2. There is strong support for a child distinguishing degrees of tem- 
perature by taste I In terms of liquids. 

3. Re. //I - very limited physiological data of paired comparison type of 

a developmental sort. //2 Can when trained. Shapes must be relevant. 

4. *2 ^ again, which shapes? 
General Comments: 

1. Will depend on the child's familiarity with objects 

2. In general, I believe that this sense is under used in our culture. 
Also, this sense usually combined with sight. I feel that in some 
ways 1 over-rated existing evidence. 

3. There is great abilii.> in this area, but the appropriate labels may not 
be in the child's vocabulary. 

4. If they are familiar 
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K E» Competency: Ability to sort 



Examples : 

U To racognlie similar qualities In different 
objects 

2. To recognize similar functions and relationships 
In different objects 

5. To provide descriptions while sorting 

4, To label the group of objects 



Specific Comments: 

!• "Providing descriptions" Is a somewhat ambiguous description. If the 
child can respond to oral directions^ this is probably sufficient 

2. //I only for simple sensory qualities or functions 

3« Functional relacionships may be too advanced. 

General Comments: 

1. So much depends upon the nature of the situation that I am unable to 
answer In general. 



Specific Comnients; 

1. #2 functions & relationships seem to be two different things - why 
lump them together? 

2. #3 (Most descriptions are in terms of function) 

3. ^^1 - with guidance & familiarity with object, #2 - too broad i //3 & //4 
Involve labeling 

General Corrments: 

!• With defects familiar to the child Answers apply to free re- 

sponse situations - not necessarily predetermined categories. 

2. If one arranges the set of items to be sorted properly » a two year old 



National Panel 



Appalachian Panel 



can sort. 
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The whole issuM of complexity and familiarity of objects Is relevant. 
I have a student who did an entire Thesis on this. 

This competency is emerging (as are most In the category)* 
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Spec t tic Comments: 

I* 1 particularly had occasion to observe as children placed time in order 
as thev retraced their bus routes for a wall map* 

2. #2 - ''labeling'' - one step too many 

3* #1 Strongly supportive in terms of size but not of numerousness or 
time, 45 - The rating may be off here, depending upon what is/is not 
Included in the example. 

Events more likely to be ordered by time than objects* I question 

labeling, 

5. Sot Sure #5 

Technical - not clear; does this refer to set theory? 
General Conments: 
1* Examples coo broad 

2* Definitely there is evidence that some ordination is occurring. Equi-- 
vocal* Not with all variables simultaneously. 

3. Kot sure about this competency* 
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I. C. Competency: Ability to conserve 

Examples : 

1, bi'purcites objuctb In groups to jchiovo ono-to-one 
matches 

2, To distinguish quantity under various transfor- 
mations 

3, To Identify larger and smaller pairs of objects 

4, To conserve number 

National Panel 

Specific Comments: 

1. (re. if I) when groups are small 

2. #4 not understood by me. 

3. #2 depends very much on what transformations, #3 evidence varies, 
although I suspect many could do this by 6-0 if that were deemed impor-^ 
tant enough. 

General Coniments: 

1« depends on definition of ^'conserve," but in many situations 6.0 year 
old does not 

2» The various conservations don*t all emerge at the same time, SI.; years 
of age is « transitional point in this general area. 

j. Do ni)t know the literature well enough to judge. 

4. A^-l but again 1 don't believe this ability is lacking in many chll** 
dren. 

3. In children from educated middle class families* Again the evidence 
is clear that some 6 year olds can conserve somewhat but not generally 

(see Swedslund) 

Appalachian Panel 

Specific Comment^: 

1. *3. not clear 

2. quantity - conservation develops by degrees - vol, & wt* come later, 
conserv, of number begins at about this period. 



51 




3. 



Example itl Is contained in Competency F.^ example #2, where I would 
suggest leaving it and simply omit Competency G. 



A, 4 - To conserve number The average 6»0 does have the ability, How^ 
ever» we have recently discovered that verbalization in relation to 
conservation is frequently difficult. We have only recently begun to 
explore this. 

General Comments: 

!♦ In general, six-year-olds could not be expected to conserve, except 
perhaps number 

2. Age here is, of course, a relative factor not absolute - thus the 
stated terminal age of b as the basic criterion makes the rating 
hazardous ♦ 

3. There is a great deal of research (Elkind & others) which would be 
helpful here. Whether or not the child is able to conserve depends on 
where he is in his movement from preoperational thought to the state 
of concrete operations which occurs about this time. 

4. Piagetian literature suggests conservation "in progress" 
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I, Competency: Ability 



to meai>ure 



Exampl es : 

!• To distinguish time (longer and shorter Intervals) 

K> dislingulsh weight (hoavler and lighter) 

5, I > d i :;t ingu i '-.h distdfi^e (ionyor ond shorter) 

4, To distinguish measurement^*%j[n its and instruments 
f unct ions) 

To distinguish value (money) 
Nat ional Panel 

Spec i t i c Commen t s : 

1. #1 gK^H a "V* because there is little evidence & individual differences 
are quite notable — but could be taught. Re. #2 and //S'-But these are 
not examples of measurement, but rather of discrimination belonging 
under Competency "C" or "D" //5 the evidence is for superficial know- 
ledge only in this instance. 

2, #3 can be used to illustrate a problem with many of the examples on 
these sheets. We would expect a 6 year old to distinguish between the 
lengths of two sticks (e.g., this one is longer) if they are placed 
parallel in the same plane; but if the sticks are not placed parallel, 
the child might not solve the problem. 

General Comments: 

K Generalization about ability to measure is impossible. Situation & 
soi'iiil cl.iss make great differences. 



1 



1 don't kni)w hi>w murh of a problem this item is for children. 



3. On balance cannot judge the competency as a whole because of my own 
lack of knowledge. 

4» This is very hard. Rudimentary competencies are present, but precise 
measures on any of these dimensions is not ordinary among six year olds 
therefore I am unsure as to whether to rate 4 or 2. 



Appalachian Panel 

Specific Comments: 

1. i^l, //2, if? ^ too general - perhaps some success with concretes ^ not 
abstractions, //5 - may refer to something "that cost a hundred dollars' 
but the real value meaning of what he said he doesn*t know. 
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5.9 



#1 would havtr slight &uppc?r: it refers to time Intervals in broad 
vays. 



Re. its ab applit?d tc ct'ect- ^ * applied to j»pace • limited. 

Re. ifb ambivalrni evidence «i:c;al cli^s sig* variable. 

Value as sub^-^elemeni c: mtr«5\*r^* 

1* Very gross differeBCiEfS i-C zi:n*d. 5. dependent upon distance (i.e. 
if distance dist inguish:r.f i^erv^eer: oc^ mile and tvc miles, rating 
would be #2 or #1) l^ese are r€laiC*ve-~for long distance, heavy 
weights^ etc. answers wc^ulc te #1. ?cr short distances and li)?ht 
weights with much dista.r*ct ^^tve«r, and 3 would be rated supportive- 

neral Comment s : 

Again *'level'* oi c omp^ t c-r. : e is th€ peine of order. 

1 chink this w^^uld depend cegre^e c: citterence between items being 
distinguished* however - 



I. J, Competer>cv: Atjis;:^ to denote spatial relationships 



* " 5 Z ^ C V 

:'*--r:*':^s '^-^irn of objects— 
: err -9 *-Cwa*"wS, ascending, descending. 



f . ''^ •'rcrc' " :^ causal ity 

Uat tQi^af Panel 

Spec i t i c Conrrie*^: s : 

1. "^b. For imimrciatt iaM^liat phenomena and for malfunction yes, other-^ 
wise, no ex. research by Barsonsky, 

2. fl not undersiooc by nie* #^ uot understood 

3. Re* ?1 "pcsivicn" yes* "criencation" ^ weak. Re, #3 ^ Part of space? 
Re. #M - Sp&ceT cepei*:s oa mcdaiicie^ ^ perhaps for tactile'-vlsual 

Re* fS - Space" if^c cr.ly if caught - otherwise no, 

^. Causality doesn't ea&erge vith equal accuracy in all areas, 

S, Thert^ are uarkec qualitat:%*e differences in these items, for instance, 
and S don* I seert ic fit with che others. Delete 4 and 5 from the 
list and 1 could accept an overall of 4 or 5 rating. 

•'^ . S.^iTit Cvi'j; FtWtT car* ir^ar. cannot 

General Connents: 

!• Rat^n>: : ^ respite ccr-er racings because the examples are poor but 
the devt-Ic^pment of &p^tial relationships is present, 

2. Again • There are overly general. 

^:?:5olac'^ 5 an Panel 

Spec t T ic Coniments- 

i. 3. with vhat"' real ct;ectSi two dimensional representations letters 
and words? technical, not easily understood 5. Not clear 
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I . Category: Classification 



National Panel 

l*i2Hnai :n ^^Z-i4^zicn or macerials & social clasi* of child. 

1: *«t 4ii^U5^ me above competencies all belong under this category- 
.J rrtmunc wa^ t^igarding rating of 4 or 5 for category*) 

^unariu-^? /cu Siie cia:>ait icacion as a broader term than I do. It 
i^^B 1^ Z'A^z tnt* broader term is to form concepts^ 

Appalachian Panel 

' : . i r s . . - v: :..:n .inother logical operation that becomes operative 
; ir ..i>i tie, : ncrxite operational period/' (age 7 - 11) - Piaget. 
:ur^. * : ^e : la:^^ if icat ion skills/abilities are emerging, even froB 
-.r-::, i,: :: unclaae aspects for the six-^year-old would not be amis 
i*; . «na :.iucion ii? exercised. 

: f ^pr . 

rctmiecencv varies considerably ^ degree of difficulty varie«^ 
la^^^^ iii^sa s^p^e classification, i^e* single attribute as a base cr 
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IL Category: CoesraunKatlon 

M« A. Compeiencv: Ability to recos'^Jze t*^^ social tynction^ of language 
ExampI es : 



-51 



/ realize -^n^* •'3$ d ^^-c^^cr. other 

T.-^ jre tancu3pe ^•^e service c*^ ce^soral Inter* 



Kai iotiai Panel 

Specific Conmnents: 

I. a very sophititlcated l^vei as stated* * perhaps if this were 
seated in lesb conceptual terms, the rating would be as high as a 

J:, Adults do not even accomplish 1* 

General Commentb: 

1. DK 

2. This competency sounds much too advanced to be realistic • 

3. (as txenxplified above) 

4. By tar the functional-service aspects of language are more important 
than the subtle ones at this age. 

5. Probably high priority 

0, Cannot answer, lee comments above you are asking for norms that do not 
exist. (Comment under #1 was 'usually.**) 

Appalachian Panel 

Specific Comments: 

1. #2 not clear. 

2* Ke. ^1^1 believe almost No evidence - Relieve there could be evi- 
dence. 
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I am unabli' to rate ttxampie #2. The only evidence I have found In the 
literature or that 1 have from experience is in terms of adult concepts 
not the child's. The item troubles me; personally. 

tfl - "appropriate" by whose standards? classroom? teacher? home? Appal 
achian children may come to school lacking in language skills because 
they have not heard a great deal of talk - what they have heard is 
"appropriate" in their worlds. 

neral Comments: 

A tascinatlng area and one in which I'd like to see work 




II. B, Competency: Ability to label 



Exomp l es : 

I, h> realize the Importance of Ubels as a conven- 
ience In communical Ing with others 

C3)* 2, To realise that most feelings, conducts, and 
materials can be labeled 

(4)* 5* Identifies common objects by name, or by an as- 
signed or agreed upon name 

ib)* 4. To produce labels Isomorphic with reality 

^Competency B of Category II was incorrectly nximbered 
on the list sent out for judging ^ The numJbers ap- 
pearing in the parentheses ( ) indicate the numbering 
shown when judged ^ 

National Panel 

Specific Comments: 

1. Re. #5 - Does anyone? Can anyone do more but have labels for those 
concepts he has developed? Can one get anything more than collected 
Inter subjectivity? 

2. Re. //I - difficult to get data on this 

3. #5 carries qualitative variability, A six year old could deal with 
most labels but would also be likely to have variations on some 

4* I responding assuming this "reality" meant "agreed upon social 
convention," within the range and limits of the child's experience* 

3* 5* hao no meaning to me* 

General Comments: 

1, Probably a high priority 

2, Rating of competency independent of examples* 



Appalachian Panel 

Specific Comments: 

1* #5 is marked as it is because 1 do not understand the content of the 
statement* 

2. Re. #5 - This is fantastic I I'm not sure that I know what it means - 
Is a label ever isomorphic with reality? 
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3. b. technical. Could this be more clearly stated? 



General Coiiiments: 

1. A^aln this looks like thi* child is non-verbal - However, it is his 
vJiaicci and bxs labels - not necessarily the standard or supposed com~ 
mon M.C. labels and/or conwiunicutlon 

2. "Awareness" of labeling not yet complete - Use ia highly developed by 
"sub-culture" 
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IL C» Competency: Ability to explain (esi»ential )y a functional concern) 



Examples: 

1, r •x-ucjni/i' t hp dynamics ot the oper .i1 ion to bo 
i?aP I u i hud 

lu dutoil roKa Mun$t>lps of functions 

3* To suit the explanation to the audience and situa- 
t Ion f nvol vi>d 

4* iHves bimple oxplanationb of physical phenomena 
buch ds falling, breaking, pushing, etc. 

To be able to ask appropriate questions 



Specific Comments: 

1. Rating of competency based on Example A, 

2. //I too abstractly stated. itZ ditto 

3. Except for 5, these are relatively subtle 
General Comments: 

1. Piaget's work on egocentrlsm & Flavell's argue that this competency 
is beyond normal 6 yr» old* 

2, All of the above nssume simple cases of functional explanations 

K Kxplan.il ii>iis at this age are likely to border on the anthropomorphic 
rathi^r than physical causality 

A. Probably a very high priority. 

5. Suchman*s work would indicate such abilities no earlier thai, age 9 or 
10 in children of educated middle class parents. 



Specific Comments: 

1, The category itself and the first 3 examples are not clear (i.»e., 
'•functional concern**) /M explanations are given, not necessarily 
"correct explanations" 

2. #1 - does this mean just to recognize or to express recognition? if}^ 
somehow 1 chink la too sophisticated a task for any six year old - it 
implies a identification with others which cl^ildren don't make well at 



Nat ional Panel 



Appalachian Panel 



this age. 
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n. Competency: Ability to describe (essentially a pictorial concern) 

txampl es : 



^ • . ^vr>Ji "^o x^orvnynlcate oescr I pt lonr^ of common 

>>ct:, in t^r^.s of thei^^ attributes - color, 
^"^.Kt^, Texture, etc* 

't-- *»vrjs <:crrocr\^ to compare object fea- 
^^••o^:^, in tem*^ color, size, etc. 



Specific Conpients: 

i* Re* 3 Otiiy a few 6 year olds can come near this* 

Re, 1 - depends of course on what is meant by ''meaningful'* 

General Cofinents: 

1. I wonder if ycu are net barking up the wrong tree - Should you not be 
asking teachers about what they take for granted in 6 year olds? 

Probably a high priority especially if the object described is not 
physically present. 



Spec i ^ i c liWx^n t s : 

i^pci^'iiic CocmKjnts were indicated by this panel.) 

General Conn>ents: 

Appalachian children come from a heritage of picturesque language. 
Its use needs to be fostered and built on. 

1, With guidance ^ through questions may get descriptions ^ accuracy is 
another matter^ 

3. A^ain a good area in which parents and teachers might work 

cVi fundamental or simple scale not on complex or abstract scale. 
-3* Whv limit to pictures? 



Nat lonal Panel 



Appalachian Panel 
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II* E* Competency; Ability to articulate 
Examp tes : 

1 . 1o spet^K aud Ibt y 

To speak comprehensively 

3. To be willing to speak when appropriate 

4. To monitor unnecessary or Inappropriate speech 

5. Pronounce words in oral vocabulary correctly 
(communlcabi y) 

6* Expresses ''Mood" by vocal inflections (sad-- 
ness^ anger, secrecy, etc.) 

National Panel 

Specific Comments: 

1. Re. ^4 - Own or others? (cannot rate as stated) 
General Comments: 

1. Although general speech competence la Important, the articulation 
goals here are relatively advanced and/or not too appropriate. 

2* Probably high priority 

3. Piaget's work would indicate that such examples are beyond the capacity 
of 6 year olds, yet some 6 year olds of educated middle-class families 
can approximate what you describe here but not typical 

Appalachian Parcel 

Specific Comments: 

1. 2. too general - no way to evaluate A, runs in^p value judgements and 
conflicts between teacher and child's values. Most of what a child 
says he feels necessary to say. 

2. 2 « relative 

3. Re. #3 (great individual dififerences in this) 

4. #6 - voice inflections often give mood or feeling - However » child may 
not be able to verbalize the mood* 

5. Here again ''appropriateness** needs better definition - Also Appalachian 
children have a heritage of expressive language in both music and 
folklore 
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6. 5. According to own dialect 
General Comments: 

1. There is certainly evidence of these abilities - but "polish" is an- 
other matter. 

2. lie»idea from speech deficits in individual cases, temporary dlfficul- 
tiea due to loss of deciduous teeth, or variations due to extroversion 
and introversion this skill is present in considerable strength. 

3. May articulate well only according to sub-culture. 

4. Questions: his dialect or M.C. standards 
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11. F, Competency: Ability to express feelings 



E^if^mples: 

I. Identities commcfi emotional expressions in other 
persons p e*g., anger ^ sadness^ Joy, etc^ 

1\ Uses common coping reactions to expressions of 
emotions In others (comforting, distracting, 
avoidance, approach, etc) 

3, By statement In lieu of action 

A, To describe alternative feelings through role 
play or verbalizations 



Speci f ic Comments: 

K Re. //4 - A few can but not typically 

2, Re, //4 Again, within the limits stated for #1. //I only the most 

basic emotions by now with any consistency, although always recognizes 
hedonic tone, 

3« Re* //4 - This doesn^t seem complete 

General Comments; 

1, Generalization impossible 

2, Who knows? 

3* Shouldn't Identification of one's own feelings be entered as an ex- 
ample here? 



Specific Comments; 

!• #1 & #2 - May sense & react * not necessarily verbalize //4 too 
broad 

2. #1 can sense it * but may not articulate? 

3, 4, Word "alternative" not clear • Perhaps not needed in statement 
Genera) Comments: 

1. Children this age are just learning to use words Instead of overt action 
or action directed at other objects. 

2. Competency: better expressing feelings through actions rather than words. 



National Panel 



Appalachian Panel 
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Il« G. Competency: AbiHty to 4fse r^c^^veriMl cues 
Examples: 

K To comniur^ica'^tr "^*-o*^c*^ ;a'"'^**TTe 

2. To 0escr5t>e tt>rous+' c^a^^^ ^c *nea^s 

5. To recognize pcs^^''^ ^ Tti^^a^s communication 

4, To make use ot cowio*- ^a^c ^^c arm ges'^ures 

5. To racosni2e arc ^s^e a ges^^res as a mode of 
COninunlcdTior- 

Specific Comments: 

1* #1 - with same limits st&tesi for F-1 above 
2* Re^ #3 - highly doubtful 

3# Re. #2 Can draw pictures 'tscut J^^e little collective significances 
General Comments: 

1» Ability to use and respond to r;ocr- verbal cues 

2* to communicate to others ittjd to receive information. A mixed compe-* 
tency with both receptive 4 expressive e^cample^ 

3* These are interesting* but I en afraid there is no evidence on them* 

4. I find any attempt to rate ym^r C3i^tencle$ to call for generalizations 
that are impossible without * sec of tsorms or a set of teacher beliefs 

Appalachian P^r^ei 

Specific Comments: 

1^ *2, There are many types of '^grapoic means" should be more explicit* 

2. Re* #3 and the word recagnixe * bat not label or articulate 

3* #1 & #2 - depends on the lev^l of performance desired. Maybe obvious 
to child but not to an aault or ia^«5tiser child* 

General Comments: 

1* Perhaps because some of these cilicres: do not articulate as verbally 
as others » they have used oo^^^erba.! iiieans 
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II. Cat€9ory: CxDomunication 



Hat iorjal Panel 

Commera^> : 

1* This category is too abstract 

2. Will net apply generally 

3. including the m>re difficult competencies; including only the basics, 
rate as **5'' 



&pg^techian Panel 

ConiT>ents : 

1. This category Is ixi %ttxcb thi« child experiences difficulty not 
becaust? he can*t speaks but because his language is not necessarily 
M.C* standard langua>ge. 

2* This section is difficijlt because it does represent a deficient area 
for a lot of Appalachi^ kids. The children I had contact with were 
in a sort of coifepeasatory progxaa that quite naturally dealt with 
language. All the children had "laxigxiage" and •'coinaunication" skills, 
but not of the sort I think this scale refers too* 
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If T ^ 

4^ 4W A « 



^ mlj frr stable jeers 



Th^ »ena»s 0x1 >,CTt,v,*^.I mix cf crwper^jic^jEtft #1. i I 5, Is 

rn^e average u.SN&ful*' 

^^epetfccs o^^oQ prior erperiesacea oi rti^ zr.:i^c- imzrt 1^ jsss^gtr^^iza . 
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J :.»ii2iftcancv : A&nity to copy 

^: :jev*aicc eve^^and coordination 

^ec^erricdl shapes and designs 
J. ^ -n.\: sounds 

m '-^^-e ges^>.res and mcvements 
^: iwmcr^areno 3 jiven design 

Nat Jonal Panel 

i** loncraliec by large muscles * not small. #5 some & soiae not 

: ^ - Nk-c an example^ #5 Not a behavioral example for this compe- 

ztnc'^ - ;usc beginning; many errors present although child tries 
Tin^ tjr ic ::njLS- 

: Ijijma^^ 1 :icc clear to me. Exam]^le 5 not clear to me. 

^ sacl^tax but setima to refer to analytic skill far beyond 6--yr*-'ol4 

:^-TtirLl.zac:,jra without specifying the situation is impossible and also 

^rzo.iD.:f m-^znin tne reach of most children altho a psychologist might 
:r:ucL^ eliciting appropriate responses. 

: rex .iac:.oa i imitation are the most important elements here. 

Appalachian Panel 

*f -^nar aoti^ ''comprehend" mean? how do you know he comprehends? • 
#cii-«a r^?rc*-:auce be better? 

1 • -i^ctxla idEpend on the sounds & familiarity. 

itfr Sec properly stated. Re. f/5 - ambivalent 

fe. ^: - rnere is a great deal of research on this from the Bender 

Irtti^zj^z Cdtit ^ etc* 
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Again - 2, 3, i 4 are fairly siaple * Altho - good copies (#2) 
would he rare. But #5 - comprehend Is big jump ^ Influence or average? 

Genera? Comments: 

1. In general mob^i of thei^e examples requirie good small muscle develop-- 
menc 

2, My responses, above, were made in terms of the child's use of objects 
and body to copy (something other than paper and pencil, per se) 
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III. C« Competency: Ability to draw 



Examples: 

I. To conceive and hold mental pictures 

2* To produce recognizable pictures 

3t Draws common geometrical shapes (square^ triangle^ 
circle, ell tpse> etc* ) 

4^ To comprehend design 

5. To demonstrate basic principles of design 



Specific Comments: 

!• #3 on demand? at random? what? 
2« Examples 4 and 3 not understood 

3. Re^ #4 - Not a behavioral example of this competency. #2 ^ when 

coupled with explanation » rates a "4." #5 - if this means "composition'* 
in drawing » then rates a ''2** ^ Otherwise I cannot tell what the be* 
havloral referent is* 

4« 4 & 5 depend upon the level being considered. *'Good" design is foreign 
to many adults but kids can learn if taught # 

General Comments: 

1. Bad goal to pursue at this age; stick to drawing as communication 
rather than as design or representational skill. 

2« This is pretty traditionalist Ic conceptions of drawing ability. 

3, The further you go the more need to specify the. 

4. Priority unknown 



Specific Comments: 

1, 4» not clear » 5. not clear 

2, What are basic principles - balance^ proportion^ etc.? Can make simple 
representations but not complex designs w/ understanding. 

3, Re. #2 (Recognisable to him & to others if they are "tuned in") Re. #5 
Not to demonstrate these on connand; however » intuitively use these 
principles. 



National Panel 



Appalachian Panel 
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4. #4 - here again what does "comprehend" mean? and re. #2 - recognizable 
in whose terras? 



Genera) Comments; 

1. This really needs working on. Can't ali six year olds draw? Whether 

he draws well depends on ones understanding of his level of development. 
He could be in the scribbling, prescheroatic, or the schematic stage at 
6 years of age— each would produce different pictures. 

2. Rewrite form 

3. Is the ability to draw a vital competency? 
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Iti» Dt Competency: Ability to use body to express feelings 
Examples : 

\. To recognize the effect of physical gestures from 
others 

2. To communicate various intentions with the body 

3. To demonstrate common physical gestures (threat- 
ening, pleading, rejecting, etc,) 

4. Executes simple rhythmical dances 

To take the roles of various objects 

National Panel 

Specific Comments: 

(No Specific Conments were indicated by this panel*) 

General Comments: 

1. Who knows? 

2. Again^ these are interesting, but data are lacking concerning their 
emergence in child development* 

3* I am puzzled by the placement of this competency here rather than under 
*'c omroun ica t ion • 

Appalachian Panel 

Specific Coniments: 

1. Appalachian children can execute highly complicated dances ^ even 
and 5*s can often clog - 

2. //5 - if objects are familiar, yes; if unfamiliar, no. 

3. How does #3 differ from #2? 
General Comments: 

1. I believe there is evidence that children use their bodies* Not sure 
their illustrations are well-stated* 
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Ml. £* Competency: Ability to control large muscles 



Examples: 

I- iKiLincu one's self in sltutitlons wiili spocl<j| 
(t^fis mints (baldnce beam, walking an incline^ 
ubing f he trampol Ine) 

2. To move In the ways one wants to 

3, To avoid excessive clumsiness 

4. Makes movements of whole body or of limbs in re^- 
sponse to oral directions 

5, To acquire cognitive control of movement 



National Panel 

Specific Comments: 

1. Not sure of meaning ^ "cog control" - Brain obv. control recognition 
Is clear 

2, #A may not understand directions 
General Comments: 

1. Acquiring cognitive control of movement is very complicated - it Is 
present only partially at six. 

2. Note here you specify situations 

3. Probably within capacity of most 6 yr. olds. 



Appalachian Panel 

Specific Comments: 

(No Specific Connents were indicated by this panel.) 
General Comments: 

1* Most of these examples would depend upon the individual child - Agaln^ 
this competency would be dependent upon child *s background experiences. 

2# Maybe because the children I had contact with were rural and had been 
out doors a lott they had very good large muscle control. 
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^i*n:t X *^ tic tnnac 



General Coimroents: 



i. Although I might have furnished other examples that would demonstrate 
siiaall muscle control, I at ill think Appalachian children might not have 
had as much experience in this area* However, they did catch on and do 
well with sofise sewing, weaving & basketing work that we did. 

2» Still a relative ability ^ much better than at 3, 4, 5 & will continue 
to improve with practice* 
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Ill, Category: Coordination 



National Panel 

Co'nments: 

1. *See conunent re, inclusion of Competency D (The conmient that was made 
by this person was: '*! am puzzled by the placement of this competency 
here rather than under ^Communication* " 

2* by it^^elf: meaningless 

3* Probably easy for most 6 yr, olds^i 

Appalachian Panel 

Comments : 

K I am not sure that this is best category choice 

2, feel this will depend upon the child and his prior experiences « Thus 
generalizations are difficult* 
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IV» Category: Habits and Attitudes 



IV, A, Competency: Ability to initiate action 



1, lv> jovolop Knowlt^dge about meansends roldlioiib 

lo accept and initiate affective feedback wheri 
conditions are not satisfying 

3. To be curious and want to explore the environment 

4. Rospond'j to oral directions, carrying out simple 
actions of two or three steps 



Spec i f i c Cofiwiien t s : 

!• //3 quite variable across individuals, and the particular manifestation 
of curiosity are also variable* 

2. But example A is responsive, not initiating 

General Comments: 

1. A^l 

I am still having trouble with the qualitative differences. The six 
doeti all these things but the level of complexity is low, 

). Of course siX'-year-olds have ability to Initiate some actions but your 
examples are not well chosen & the situations are not specified. Not 
a goi>d concept. 



Specific Comments: 

1. #4 - ont; step directions possibly two: - usually the verbalization 
is confusing to the child. 

2. //2 - more evidence for initiating than for acceptingi 

3- The examples in //I & 2 appear unrelated to competency listed. 
General Comments: 

(No General Comments were indicated by this panel.) 



National Panel 



Appalachian Panel 
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IV. B. Competency: Ability to plan action 
Exampl es : 

t, lo mcikp cnoices based on the dynamics of a qlven 
i>i tudt ion 

To assess resources 

3. Forecasts end results of action 

4. Plans a set of actions Involving 2 or 3 separate 
steps to accompi Ish a stated goal 

National Panel 

Specific Comments: 

1. Re, in - Wlmt given - This is utterly meaningless. Re. #3 - Some and 
not others. Re. #4 If highly familiar but not new. 

General Comments: 

1. Here the issue is whether we are going to assess the child's accomplish-- 
ment; if so, ratings are as shown. If we ask can he try to plan, he 
can a little. 

2. This is very general and almost impossible to rate. 

3. A-1 

Appalachian Panel 

Specific Comments: 

1. Example 4*1 is unclear 

2. Re, #2 - I'm not sure that we, as adults, even do thisi 

3. //4 - More evidence that the chiJd iearns/niimics rather than plans/ 
thinks through steps before action. 

4. #4 too many steps 
General Comments: 

1. Examples in this and other competencies would read more smoothly if writ- 
ten in the same form, i.e., "To make choices-To assess-To forecast-To 
plan—*' 

2. You have some interesting research ideas here 

3. This competency is just beginning to emerge, not one already mastered. 

4. Needs guidance 
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IV» C. Competency: A.r*i!5ty to persist in actions 



Examples: 

2. To recoqr^^e rc**'"e " c** te^'v^ee^ ^tme soent and 
results achieve:: 

3» Tc iCentl^'v I'^^e^'^ a^rz:t?^c ^s'^e^'Ts related to 
more cone u-t^ pzit s 

4. persis-" -^cs^s r^^rse-^ce ::IsTracTions 

Tc be willing 2rr>2!*co" ^'*:*"cc^cTl ve acrfvity 



6* To aCd;T i s coc*^:'^'*^ s*'*^^^ tc ^"^e cemands of 
better s^r^teC'^ z^^'^'Z'^- 



Specific Comments: 

1. #2 they can but usually doii*t i^ozber 

2. #4 - Individual differences, tso^i^^r, seriously undercut generallza- 
txons! #5 - The commeBi for ^^Ites here also, 

3. No. b - I have difficulty ^iZ^xsz^z^iz,^ this in concrete terms. 
A* Re. - Doubt there is six:^^ eai^lrical ^Idettce on this point • 
General Comments: 

1 . A^l 

2. The language in which these alteratives are cast is beyond nearly all 
6-year-olds but it indicates zrocr^a^s some show 

3. I am inclined to say b^wt viti: ch«e examples given, this rating 
could not be sustained* 



Appa ^ac** la*" Parte! 

Specific Comments: 

#5 Many factors involved: oi:^ b^eing whether child thinks activity 
unproductive 

2. #5 - usually will abandon 



3, Stylei> are a coj^lex & ixscoo^lec^iy understood phenomenon, 
4* Item #1. If chile is interested. 

General Cowienis: 

U At l ent ion span is largely dependent upon whether task was self-^ 
initiatti'd. 

2, Competency: j>erf orsaiure dependent upon task, situation, alternates 
and child » 

3* This was a difficult set fcr a^e to rate as there are *iiany variables* 
The actual **t ask s^ itlght cause the ratings to change greatly. 

4, Again fasciaating ide^s as yet basically untested, 

5, See the rest arch of Brur^er^ HcEinney, Kagan, etc. on this* 




Ik 



erat:;;jre u«szaJLly vis3wed as a per&on^JliXy ^BTZMtZ^-r 

&roi6 rnilcrea ac 3ct leam i.'t:;.s well re— ifcrs. ^. f -^ i- ' f 'T' T 
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loraqt^cencY Ability to sustain health and safety 

■'-urSjo that it Is important to try to prevent 



-n* ♦ r .jommon '-.tanoards for pe*?r group 

^: icrenriry common syw^oms of IH ness; infection, 
--j^sec t-emperature, swelling, inflamatlon, etc» 

*:i;ow safety practices In dayto--day activities 

a^eto*3 sensible eating, steeping, and dressing 



Na t lonal Panel 

^ti. - ^Zm Baj do uot feel well but typically say *'tired*^' Jte* /M 
ju:n:.dv«*mexxc: arieaced. Re, #5 ^ but great class differences, 

: , 2txf: be caugfac, #2 when they "remember 

- *J1 j;:.fterenc from the others ^ doesn't seem to fit 

HM,, tl - low can a 6 year old identify infection? 

: ^iffi^Lw^^ rtTuc*-.nt* paccerns are rarely self controlled 

uifocmation on safety and health is not something most can be 
^^^nuu ^^xc^ntjively. Positive attitudes in this area are more to the 

Appalachian Panel 

isaispl,^ ^1 could be sub-divided 
^ac-^, ecc, ^ yes, 

-^rila be "normal" for children in a Cay^-care situation - thej do 
zns^ xl^ Che cime* 



ERLC 
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ExampXesi gxjnerally i?frflective of the hoae - and the home training. 
It partftCs emphasize this^ it will be reflective in child. 

Although this section Is of great iatportance the child at age six 
rarely shares the adult's emphasis J 



86 "• 



IV. Category: Habits and Attitudes 



National Pane) 



Coiwien ts: 

1* There ate itwiny habit«3 & attitudes where the child demonstrates greater 
advancement than on these, but given the competencies & examples above , 
this is a fair estimate of the rating* 

2. Means? 



Comments: 

1« This seems to me to be a most Important area to emphasize with parents 
in terms of their habits and attitudes « 

2* So much of this fs reflective of the home experiences and background. 
Ex* if parents unaware of nutrition, difficult for child to be# 



Appalachian Panel 
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V, Category: Social Relationships 



V. A. Competency: AbHIty to assume appropriate social behaviors 
Examples: 

I, Works cooperatively toward a common goal by divi- 
sion of labor 

J, Follows directions given by another peer In pur- 
suit of an accepted goal 

3. Makes positive overtures to others 

4. Regulates a.nti social behavior In himself through 
moderation^ redirection (not repression) 

!3. Recognition of the various roles that adults and 
children are called upon to play 

National Panel 

Specific Comments: 

1. Recognition of roles is difficult to assess Certainly can recognize 
some, here as an idea of variables taken by one person I don't think 
so. 

2. Re* //5 Example suggests too many difficult things. #1 & #2 - Indlv. 

diff* are prominent, however • 

General Comments: 
1* Probably A-1 

Appalachian Panel 

Specific Comments; 
1. *5, Too general. 
General Comments: 
1* Needs guidance 




V» B. Competency: Ability to get attention 



Examples: 



Stimulates co-workers by manifesting a sense of 
urgency 



2. 



Obtains Information from others by asking ques- 
tions 



3. 



Evokes Interest In others by playing a role 
(teacher, physician, etc) 



4. 



To get attention when appropriate 



National Panel 



Specific Comments; 

1. #4 Indlv, diffs, are prominent, however. 

2. Re. #4 - do you mean recognizes when interruptions are appropriate? 
General Comments: 

1. Data on aaklng questions is Inconclusive. Much depends upon the situ- 
ation. 

2. Probably A-1 



Specific Comments: 

1, A personality variable Tnore than developmental 

2, //2 - Information obtained may or may not be correct. //3 - depends 
upon role. #4 - "attention-getting" need not be just when appropriate. 

3, I'm not sure that I understand #1. 
General Comments: 

(No General Comments were indicated by this panel.) 



Appalachian Panel 




V» Competency: Ability to miint«in attention 

Examples: 

1. Holdi, dttentlon of others by effective communl- 
c<3tlon techniques, avoiding threats 

2. To sustain on a task or an event 

3. To convey the Intended message 

4. To be direct 

5. To be sincere 

National Panel 

Specific Comments: 

(No Specific Comments were Indicated by this panel,) 
General Comments: 

1. Probably A-1 

2. Your exanples seem to ne to show a lack of appreciation of 6-year-old 

competence 

3. This Is a relatively minor competency. 

Appalachian Panel 

Specific Comments: 

1. 2. If self-initiated 

2. #5 needs some qualification with it - what does "sincere" mean and what 
does it have to do with maintaining attention? 

General Comments: 

1. Markings are generalizations 

2. personality variable 

3. Not sure that the "ability to maintain attention" la the competency 
here; however, items 3 £k 5 are impt. 

4. Seems confused - la the child to maintain his attention on something 
or is he seeking to maintain the attention of others? or are both 
intended? 




V, ' Competency: Ability to- adopt the perspective of another 



* 



* Examples? » 

K ■ To rols> play 

2. TC^play l^ltti and' ta1K*to others 



ali/e about another situation 



4»^.Jo put i)neself in Ah^ conditions of another ^ ^ 

■ . • • - . / , . 

« * ^' Nation|il Panel • 

Specific Comments: v . ' * . 

1. Compateacip'l and 3 may or may not feear jon ability to take another's 
perspecrivar / / 

2. what. kind of condition? Some pf the ^goeantri^m stuff tends to say 
"no/* You. -could teach some but there is likely a* limit > 

* ' » \ 

General Comments: . • , *' . * . . . 

l\ Tlie examples for which I have made a Higher rating (e»g., 4 'or .5) are 
not critcrial far this competeincyi.. jSxaii^ple #4 ^cornea closer to being- 
— criferia»l, * L " > 



2. Eole^tak'lng skills are actually only rud^fsientary at 6 - Once again, 
this is a tjranaition point, so that .rat ihgs-covl3.d be #2 , depending on 
l&vel of skill referenced' in. the questiqfa.' 

" ■ , ' '\ ' ' . 

3. In general the egocenbrioity of 6 year o^ds jrules out such behaviors 
but are exceptions in educated jnlddle-claas families. ' 



4. Probably A-1. ' *' . ' / \' - 

^ * 

■ ' * . ^ Appalachian Panel 

•Sped fnc Comments* ^ ' ^ ' ^ ^ / ^ 

I'<n not surM»ow mucJ) Nos. 1-3 reflect the competency - except at 
.wery basic 'level. One - seems inappropriate here. , , ^ 

2. ^1''" thein^version of the role, 92'' tatks "at*" others/play depends 
; 'u^bn previous, experience, //3 - their interpretation. 

General" Comments: . > J ' ' .• 

1. > I don't find ; the examples to be^tonsistent with'the competency - p'-g. , 
' one can role play 'Vi-thbut adopting the perspective of another person. 

2. ► See' the research of John Flavell and others on this 

• ■ -I 91, • . fc:^ 



» * 'i. KAptdly disvaloplng high pr.Oapeet for' ^'taachlngV at glx 

-•J "q^aKfy'* thi^ ,c*omp^t^nt:y the extent tht^i^the preceiver 
th%? p,^VHpt.*ctiv^ of^ anoth«r% V \ > 




I 

\ 




V V. E. Competency I Ability to respect theMndlWdual i ty of etchers 
* Examples? ' * . ' • " > 

, . . I. .]<> <i1 scrtminat»> without lidj/lrig to» Ju^<Jge . » 

• • ^. * lo «xpr#S5 admiration for others when admiration % . 

'•'^r5'"Qppro|irii.to ' , j 

\ ^ 3,, to choose personal .act fens- tpward others independ- 

ent iy of ' physica I diffecences 

" 4, To" reject clearly antisocial bepevlbr in othenfc 
/ . ■ * . ' / ^ \ ■ V 

• ' ^. _ Td~*T^cogni2@ oif/erences winiln broad racial or 

social categories * . " 



1 



I 



^ ^ I Na t lona 1 J^ane 1 

* • * / \ » • ( 

Sp«: i f i c Commen^^ : \ . 

1,' I am bothered by Example No* 5 
# • 

■Genera J c\)mmentst 



1» "Who knows? ^ ^ 
J 

2, Cannot generalize 



.0 



3. Th© examples give i; generally are not criterial for the stated compe- 
tency. These kids toohr ai>out indi\ridualit;y by 6-0 but^do not respect 



' it- 



• < * Appalachian Panel 

f • ^ 

Specific Comments: ' * 

1. #2 - admiral; ion may be given when action unappropriate, #2, ?/3, //5? 
reflective of roiany factors - background, experience, etc. 

■» ' . ) i * 

2. ff3 - A six-year-odd's choice -tJlTP'&K^'onal action is modifi« (therefore 
not 'independent of)\by a physically handicapped person^ forj, example. 
#5 - Might we not expept the 'child to recognize similarities also? 

V ' \ ' I . 

General tomments: v ' 

1. Not yet conscious. Again - an area?' in which work might be 'done, 

2. Some. of the items are difficult to ii}terpret - apdvopen to many differ 
eat^ conclusions, e.g.,. No. 1. 

93 » A» 



Conroents: 



V. Category; Social Relationships 




National Panel 



I 



1, 1 igribr^d '0 i E In making this rating (for A-C3 since X judged *D & E 
' • _ to belong off th^ list at thia age, * * * ' 



Appal^^hPan PanaP 



Comments: >. A * ' 

1. . Alaost across the board, the exawplds are too broad to ever make^a . 

cholc« ^hat woMld be either strongly supportive or <8trongly> nonsuppor^ 
• tive» cThat i8> each competency exists. in. some' degree- in most children 
by age six* If| for example, the simple use. of scissors is whet you 
are referring to7 then that is quite different from near mastery r I 
'.assume you are thinking in terms^ of near mastery for each item, 

2, Agis six is a time "bf dawning peer aJwareness & social skills.' Children 



»v&ry considefably here. 



1 



3. Somewhere in this category, wid perhaps in Competency » it seems 

some reference to the child's respect -for himself would be an important 



inclusion* 



4. re'flectiye of home background an4, child's prior experience. 



• / 



r 9 
V 

I 



i 



) 



NATIONAL PANEL 

■ of ; ^ . 
CHILD DEYELOPMENT SCHOLARS ^ 



V 



r t 



ERIC 



9^ 



Abraraov'ftz, Kohrrt ' • (- , 

A-HHlHiaiit rroteebv^r " 
V.iii Child Stvidy Ct^ntor 

J**fW Haven, -I'onrutcticut 06519- 

Southern Rt-glomU •Division 
Kduc^it^i'vnal Testing Service - 
I? tWcuuJvo Park Drive,- NE. 
Atlanta. Georgia 30329 

Center f£?r Advanced Study in the 

Behavioral Sciences * ^ 

"2.02 Junipero ^^erra Boulev/i^d 
Scahforti, CaUfornia' 94305 

ifBrudtjn«i, Gt^ald / ' i 
/AsBidtant Professor ' . , 

I Early Childhood Education Program 
NSaJLU^' oV Education 

Oivlsirtii cf Professia<ral and 
tUinlcatl Programs 

The Florida State pniv^^rsity 

Tallahassee, Florida ' 32306 

*Bxrtl«>r, Ann it? 
Profe^^sor of Education ^ 
fiducatibn #32b 
School* of Education 
Indiana University ' , * 
Bloomington, Indiana 47401 

*Cagne, Roberi? ^ ' 

Professor ol ^Educational Research 
Center or EducaMon Technology 

.Thtf Florida Static y.niversity 
413 N* Monro« Street 
Tallahassee, Florida 32301 - 

'^Gotts, Edward 
Prqi^Bsorof Education 
School of ^Educatloti ^ * • 
Indiana Unlv)i?^rsity ' 
.Bloomlngton^ Iniflana 47401 

*H*irtup, Willardf , 

* Director 
Institute of, /Child Development ' 
Unlvt^rsity of Mlnneacfta 
Minneapolli*» Minnesota 55455 



'1 



305 



H<f^^, Robert" ^ 
Professor of Kduciition 
Seiiool of Education 
Stanford Onlverstity 
Paio Alto,, CalifoY^® 

*'B\axt, J. JlcVicker^ 
Professor of Psychology and 

Elementary Education 
Root!?. 617, Psychology Building 
Universitry of Illinois 
Ghampaign-U»bana, Illinois 61801 

* Jester, Emile 

As«ofciate" Professor of Education 
• "Acting Director, Tnat^tTCite^of ^ 

■ Hxwoan, Resourcej? ' V > 

College qI Education , 

513 Weil" Hall 

University of Florida 

.Gainesville, Florida 32601 

' »» 

*Kagan, Jerome >« ^ . ^ 

J Professor qf Developmental Psychology 
'Room hlO 

William James H^il 
harvard University ,jj 
Cambridge, Massachusetts 02138 



Katz, Lilian * , ■ 
t'rofessor of' Education 
Director, ERIC, Early Childhood 

Education" 
805 W, Pennsylvania' Avenue 
University of Illinois . 
Champaign-Urbana, IllinftAs 61801 . 

•r 

MqCandless, Boyd \ ^ 

Prof essor ofir Psychology 

Director of Developmental Psychology 

Qnory Univer^|itty 

',246i GreenglS\y Road, NE V 
Atlanta, Georgia 30345 

*Schoggan» Maxine 

,Reaearch Asaoc^iate ' 
^ John F. Kennedy Center 

Reseapch in Education and Human 

' Development 

P^aljody College 

Naahville, Tennessee 37203 



\ 



* « 

. ^ > 



IvdvjViit iimal tog Si^rViciir . 

friiK'^uvfi^ Nvw Jt*r8t*y 08541) 

^*Hiate„ Burton * 
Lecturer iinU Senior R^aearch 

Graduate Schooi of Education 

Hatvard University. 

Cambridge , Masbachusijitts' 0213S 

White, Sheldon 
Prot\^s6or^ of Paychoiogy 
0<?pArtment of Psychology and 
Social ReiatioHB 
♦'"^Harvard Univt^rsity 
Cambridg^^ MaH^achusattB 02138 



^Respondents to -Che rating instr^ent* 



• 1 



• / 



APPAUCHIAN PANEL 

of ' 

CHILD DEVELCtPMENT SCHOLARS 



# • 



1 ;\ 



ERIC 



I 



*Aiii&rhold, Elizabeth 
^»HUtAnt i^rofeasor of Eatly^ * 

Frofesf^ot of Education 

Box i9b » ^ . r • \ ' . 
Sc&odl of Education 
Middle Tennessee .Stata University 
Hurphree^borOt Teiinessee 37JS0 

* Thi? Early C^hildhood Institute 
College of Ed\)Krstion 

Ohio yniv^arsity 
Athens, Ohio 45701 

*Cagl«^ Lynn ^ 

AsaiBtant^Profassor of Early 

Childh^od^ Education 
Department of Curriculum and 
/ Instruction* 

Ci*a:N:ton Education, Building e 
University* of * Tennessee 

* Knoxvilli^ij ■ Tenneseee 37916 



Professor of Early Childhood 
Education 
' School o^ Education f 
University of AlaWma 
Birminghinii, Alabama^ 35294 



*Day, Barbara 

' Coord inacror of Early Childhood 
Programs ^ ^ 

.Assistant Professor of. 
Education ,^ . 

School of £4^^^*^^^^ 
302 Peabody Hall ^ ' ' . 

Univejraity of North Carolina 
Chapil UiU. North Carolina ^ 2?514 



^Harp^T, Mary ^j.;. 
Oir«cto^r , * 
' Early -Childhood Education Continuous 

Progress liroj^ram * * ^ , \ 
' WilllamBburg County / ' ^ 

417 Schooj] Street ' 
KlngstonwSouth Carolina 295^6 . 
/-r ^ * 
^ ^mrz^ Lilftian 

Aj;slatant Prof e^aor^ of Early* 
Childhood Educa^tion 
* Department of Elementary Education 
5 >lemphis State Uniw»lty^ 
Heimphls*!^ ' Tennessee ^5*2 

*Kamara^. Ba'Irbara 
Director . * \ 

- iJearnlng Institute of North . J 
Carolina * . ♦ , ^ 

Child' Development Training C'ent;^r , 
^ '800' Silw Avenue \ . / ' * 

. Graens'boro, Korth Carolina 27403 

Looff , -David ' / . 

Associate Clinicai Prof esaor 'of . * 

Child Psychi-atyy 
Universlcy of Kentucky 
X308 Pijjcastle Road • , * 

Lexingtoni -Kentucky 4050^ 

• - ■ s 

( *Stapleton, Pat^ * 
Training Specialist 
Center for Ijeaderalfiip Devalapment 

for Child Care 
UniWraity |of >North' Carolina c 
■ Greensboro.l North Carolina 27412' 

*Wear, Pat • , 

Ghalrmaiv • ' ' 

Department of Education 
Box 2288 . • 

Berea College 
Berea, Kentucky 40403- 



*Deal, Tlierry ^ 
Chairman- 

pepartident of Home Economics 
C^orgia Cpllege,*^ ; " 
Miliedgeville, ' G^rgia 31061 



*Re8pondent8 .to the rati'ag instrument. 



••) 



99 



105 



ft 



►■4 



i 



PARENT RAf ING SCALE 

Of -L ' 

CHILD .CQMP^YENCXES 



•1 

1 



11 



4 



?♦ 

0. 



ERIC ■ 



100 



106 



V ■ 



> 



Hom« Visitor 



i>ai*«nt lUi^^ing Scale of Child corai«iteoci«a , ' ; 

' - . i . . • . . 

©ir^ctiopsj After you r«ad «ach «t»t«ij»ent* jpJsease oircjte tlie ^propri«t« nuxrtoe^. 

Nujnber^X means yes, luanbe;^ 2 mearjs m» liwwber 3' means 1 am not «\ire, 
\ and a\»nber Ajnea^js X don' 4 underataad. You are to read' the quefetion 

BY WE TIWB C«2:LD JSl^ERS imE- FIRST 'SHOTIC* HE/SHE BE 

» -x TO bi^f ore eacb statejnwitj V , \\ ^ . ' , - ^' 



^aaipld Questions: 



feX THE TIME YOUR <^TW ENTERS THE 
FIRST tSRflfJB SHCWLl? HE/SHE 11 ABLE TO s 

A. n • ' \- 



\ 



Sample 1 J, Walk 
• sample 2j Fly an ai 



\ Y^ 



e 



Wo 

2 . 



I, ;?an j I -Don^t 
Not Sure TJndergtand 



3 
3 



4 

.4 



- - BY THE TIME yOUR CBIL6 ENTERS THE FIRST 
, QRAOE SHpuio HE/SHE BE ABLE TO f 

■'".■*■. ' ■ • 

■ ♦ ' I.' Label objects that are the eame 

EXAMPUBs Oips that are alike. 

a. Label objects that are different. 

EXflMPUS : A jfork and a epoon. 

3« Beat out a siaq^le rhythm, 

EXAMPLE* Beat out a slinple rhythm 
by slapping hi« hand! to the found 
. of "Jingle Belle.*' 



■iN 
it 
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I. Am 



I Pon't 




Not Sure Underetand 



J- 
4 



(in 



4» T«ll you "wh^en ixum xnpte la "high of 
-"^^ ■'op«s mtm is low i^him he bftars 



5. 



Ttfil y«u from what ^pSject a sound 
is caning. / 



• ■ • \ ■ 

§ . t«3l1. you tHe sh^« of an object 
»©thajf rouholr square). 

7, TeU'y«^« color of 'object 
tki«tfeer i't^ is mdt blu^/ ye'Upw) » ' 

8, Stead sojp<Q or all the letters in 
the alphabet. . ^ 

^, cJose his eyes and t«l^.you what 
" h« touches' « ice is - cold, cotton 
'is soft; a ball is round, a^ block 
is jstquare. «- ^ 

10'. Close his «ye» and' tell 'y*'** ? ^y . 

• touc4iin^Q, that the. hard, oold, 
smooth object is ah ice cube. ^ 

11. Clom his ©yes^aiid tell you, i>y 
touching, that t^ia. soft f^luf^ 
object is cptton* \ * 

12. Pick out objects that are tiie same* 

• 'exivfipLEj In a pile of t^s he . 
pitks out the j?ed cars. 

13. Tell you why he picks ot^t cert.itii , 
objects 'to go in ^certain piles'. , 

. • ' \' • , 

' EXAMPUBs Why he put all the red 

citrs im. a' pile. . ' 

■ } , 

14. Put « labeJ: ChKRe) .on eaCh- pile 
of objects. ■ • 

• , EXiVMPI^i the* dolls in tJiis , 

pile are oM. All the dolls in. • 
. this pile are new- • . . 



J 



A 



3 ■ 



3- 



3 



,4 



4^ • "4 

5- -M ' 



/ 



d5> 



* tm, 

(J.7 



(21) 



(23) 



4 



^ , IS* ' StsiAck !0.bi««t» v>i6cK5X^iAg .to ih<?ix size*^ 

iSSCISMpyss ,T»io toi^.iyajr <joes oii ,th|? ' 
tooti^icto of tA© stAcK", the V medium aiz^*- 

■J* ' /. > • ' . . ,^ J ■ ' ; ^ 

. ' ■ ^ 
l>erBon*3S« second ' 

' MatcS^ ona object with another, 

^ f tx.ms?l^i. For each corral ^ow\on 
^ ' Kth^ tdbax© needs fto be a spopn 

' ^ 3^^ JSfP^at:^ otot^cts inta groups* 

^ . ' C", ^ 
" . BXAMPl^i From'a of knives, 

forJcs^, jtud'spoonsv put one fork, ^ ' 
'oae kaife, and one spoon atftbe 
• table 'setting, 

one pair of t;^hlD9fH is 
larger or smaller than another pair»^ 

EJSiWLE:' A pair of daddy *s shoes 
is larger than a pair of b^dby/p ahoes* 

r 20-* Teil you w|3en one thing is l<5nge^ 
I, . orV»hbrtox' than ajt^Sther^ 



.'I Ifm 



X Don't 



Ves ' "Ho ' Not "Sure •Understand 



4 



(.25). 



V 



1 



(27) 



I/" 

4 



1" 



(29) 



il* Tell you whi ^n^ ono thing i^^ heavier 
} or Jb^lght^q^r than another • 



4 

I 



22. TelX ^Ou- if something is coming" 
toward him or» going pway from \s)m* 

'. ■ ' ., ' • ' * 

\, .23- Tell you if oEe . thing, is a j>art'^- 

■ . of another- • • ' 



2 • 

1 

12 •. 



3 " 



130) 
(31) 
iSZ) 
(33) 
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EXAMPl^i • A Wheel ia a part^f 

\* a car. • ' 

3r4* Teli^V<?^ when one things causes 

■ r an(?>i^her to happen* 

i . \ feXAMPLB; 'Thtf icy road caused the* ^ ^ 

V ^ ^ ear * ^ s^id. * * . / . ^ 

• 25. ^eOl you his left hand from hj-s 

> right hi^fvA. ' • ■ ' 

; o . • 
jERJC • 
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(34) 



(35) 



• 1. 
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1 



to Visitor 
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. P^eftt Bating §jmle^of Child 'Competencies 
• Catjegory 2 {H), . 



Dii-sctions; A3ft«r you r«aa eacii statement / pleas© ci»?'Gle the appropriat« nxanber. 

• Number 1 m^ans yes^ ijiumber. 2 means m>t nvanber .3 meanB 1 am not sure, 
and n\«i^r 4 jneansvl. don.'t understand,. /io\x are to .read the • que'stion 
BY The TmE your child enters the Flto" GRADE syOTJLD'; HE/SHE BE ABIiE 
TO bef <}lre eaJh statement, - . 



Sample Questions? 



f 



BY THE TIME Xt>X3R CHILD ENTERS THE 
FIRSTf GRkDE SHOULD HE/SHE' BE. ABLE TO: 



Sajnple 1: Walk 

sample 2i Fly aji airplane ^ 



' . A - ■ • 

BY THE TIME YOUR CHZCD ENTERS THE FIRST 
GRADE^SHOUIJr^-ISHE BE -f^LB TOi 



Yes .No* " 
0' 2 
It*© 



Not Sure * Understand 



3- 



4 

.4 



.V- 



1', Talk -to people other than members 
•of his ,£amiJ^y. . . 

2. Recognize the in^rtance of labels 
(texms) • 

EXAtp»IJEt TlvB word''" kid means a 
sro^ll child or it cai^ .mean a 'small 
goat. 



Yes 

.1. 

' 1 



No 

2 



■ I Am I Don • t' ^ 
Not Sure Understand 



f 4 



Up 



3> Bm Bhle to^^iv^ a ^roup of^ things 

EXMiPUB* %ll torands of AUt£«iobi:|.e» 
' wltetlv«t Fotd, Dodge, Chev^folet, *r« 
/called ^ar s . 

4. TeH how something wofXs. , ' ♦ 

1 . 

• 5,." JCnoV Mhmn he iw hein^ und«rsFtoQd» 

, » ' 

T«a.l about thi|ig» that fall*' breaX*. 
'tlYj etc. * * _ ' ■ 

7 » Ask questions that have a pui^pose 
or reason* ~ " ■ ' 

^ • : . . , . ' - • . 

* B-. " Reinejn3g«r certain ohjects or events, 

examples' He used to have a stuffed' 
, ^ bear and he remembers It* v 

9. Describe something bx teaiing you it? 
color, shape,, texture, \and size* ^ 

ia» Speak so. you can hear him. 

# 

11, Speak when appropriate ♦ 
• sr ' 

EXAMPUSj Shcmld he/she Know not to 
,^utt~in when his parents are t^ilking. 

12 # PronoiAiice^wrds correctly* ' ^ , 

13 ♦ Expresjs moods tolie of^v^^e^ . 

14* qcnow coirmcp emotidn^l e^prc^Bsions of 

othara./ ' . • , 

• EXAMPLE; I love you. I hate yo\\. 

15* ' React to others r poaitivaly* 

• ^KJOiMPLEs T Comfort: a crying sister or 
brother or avoid a pestering brother 
or sifter ♦ ' 
0 



TrcteBd thmijijh mie play tl>atr' she 

in *fngry whon he/she i& not* 

If ^ 

17, Act ouf f^^lingS witho^|jfep©a)cin^* 

EXAMPLE J 'itoddij^g.head^^ shrugging 
V ^ ^hQuXjgters/ frowning 

'^^r Da/^ribe BOijtethiJig by drawing it* 

19, arms 'and hands to aay aome thing » 

Use facial^ gesturi»0 to say something* 

EXAMPiJSv- By filing, mnki'ng/ 



Itoma Vieitor'C 



\^ Pareiit Jating Scale of Chi34 ^oxBp«tericiea 

Category "3 { 1 0) ^ , * ^ 




\ 



Direc-tions:" \After yoyn r©ad each statenveiit., please ^circle the flgE>p3r(|priate iwaaber^ 
'3 . Nuinbdr 1 xnean^ j^s/ number 2 meeins no* number. 3 means 1 am. not sure/i 

) . ' and.*\3inber 4.>means I *don*t understand. You are 'to read the question' 

'. - ' ^ BY im TIME YOm CHJtD ENTERS TH|^ FXRST GRADE SH00ia>1HE/SHE BE mXM ^ 

TO before each statement,') ^)|^ " . ' *- ■ . ' 



skmple Questions? 

BY THE TIME YOOR CHILD iSNTERS TWE * . 
FIRST GRADE SEOUW HE/SHE BE ABLE TO! 



Yes No Kot Sure U nderntanai 



t>l© 1: Walk 



Sample 2: Ply an airplane 



1 



2 



BY THE TIME YOUR QiILD ENTER^ THE FIRST" 



GRADE SHOULJ^ HE/SHE BE ABLE TOs 



I 



Put parts together to make a \*hole. ^ 
E^CAMPLEt A pilule 



fes 
1 



No 



I Am .1 Don't* 
3 4 (II) 



Decide what uwtterial^ aye needed to 
construct or make an object^ 

EXAMPLE? ' /He might need a spoon/^dirt# 
and wat^r to make a mud pie» ) 



(12) 



V 




* 



7 



' and paste. ' *. ^ ^* <f 

4, Ma)c« tJ>ing« from vaxibws inaterials. 

'exai^:^* Mako.p«ppfets Joy using 
scls»03C8, paste, popsicle sticks,' - 
• asid paper cixcXes, . 

. 5\ Use W«> ai»d Jjand coordination. 

V EXftMPia^ irrace a piot|»r«, *cc»y 
shapes, \^d designs onH>iec« 
paper. 



6, ]initate things Jie or hears. 

EXRMPI^j The sound of^ a fire 
engine siren or the way' a hird 

7, Draw squares/ triangles, circles.^ 

8, Understand and label designs. ' 

^ EXWCPLEt Be *a&Le to tell whether 
'' wallpaper polka. dotted, s€>iped, 
. or flowered. 

« 

9, Understand the inte^jt of gestmres , 
from others. * , 

EXmpJJBs ' A nod Of the head-means 
yes. 

10. ,*rell about something by using his * 
body; , ' ^ - 

# 

KXAMPUEs Moppint-like a rabbit. 

11. Use physical gestures to express 
his feelings, ' 




EXftMKI^i Blowing a kiss. 

Imitate the way an ob:^ect worJCT. 

Play like he is a - 
<^ffee pot. * • ' , 



I 



Yes 

1 



1 



.2 



Ifia. 1 Don't 
NotSure Understand 



(13) 
(14) 



I 



3 



2 

t 

A 



3 
3 



3 



I 

'♦5 



(17) 
(H) 



itO) 



"'v > _ - I ft 



0; ' Y»» lk> Not Skoc b Pndersttn 



4 



. \ ■ 

13* Move to tb© sound of music* • 12 3 4 

14^ Balimce Mmsrelf* ii#hil€ wijilking 1 2* 3 

a Mil, jmping ^ »ope, . * 



15-. Itove in the dilrection he ' wants to* ^ 1 ^ 3 ^ \ 



16^. Avcr44 being cliOTsy* ^ * 1 2 3 

^ * 

17^ ,Wove body pairts when directed* ^ 12 3^4 

* ^BXAMPliE^ If he iu ^iSied to raise " \ 

hiis right ,hand# ceh he do it 7^ «« 



le^ 



4 



IB*. Coordinate ibany parte his body* 1 * 3 . 4 

EXIU«3?IJB|. Baiee his right arm and ^ 
right leg at the same tiw^i/ 

19* fo man:y?ulliite small objeqts with #1 2 3 ' 4 

; ^ hSmde and fingers^ / v ' * • 

i^rti- i^tfi^^^l^WPTfFT- To drese li em^ill doll or^ \ ' - ^ 

put a nodel plane together • m ' * ^ 



20 • Uee a hasioerf ecrewdriveri or a 1 ^2^ 

ZIV RespQjjd to apoX«n 4if «ction8. / 1 ' 2 » 3 - z> 4 

• ' / '■ . ' ^ - ■ ■ 

SXAMPl^s ^John^ pick up your 
clotheaiT'' . *v 



3 ' 4^ - 



22- Move parts of objecte in and out of 1 ^ / 3 4 



/ 



their^jplace* 

EXAMFli;^ Remove a battery fVom ^ 
flashlight and put it back again « 




County^ 



Ho»9 "Visitor 



IJir actions 5 




Par^iit KaUng^ala of Child Coiii|>et«nci«B . ^ 

/ Category 4 (10)^ 

/ * « ** - 

After you road each statement, please circle the appropriate number'. 
Number lyme^tis yes, number'' 2 Wans no, number 3 means 1 m 
and number ^4 means I. 4on*t urtders^and. You are to jread the . question 
m tm iTIME YOUR iCRlW BNTBRS THE tIRST JSRWJE SHOW© »B/SHB BU ABIJB^ 
TO before ^ach statement* 



^Sample Questions? ^ 

BY THE TSm YOUR CHIIiD ENTER* THE 
FIRST GRJiDE SHOULD HE/SHE BE ABtE TOi 






I 


^- 


, ( 




■ ■ . ♦ - , 
• ■■■■ "•• '. ' . .; 


2S2. 


' I '»m . 
No Kot Sure 


I Oon't 
Understand ' 




. (J) 


-a 3 


4 



BY THE TIME XP^R CHIliD ENTERS THE FIRST 

jcmjM swam m/sm be able toj 



X, . Recognia^e the means that are 
necessary' to reach an end* 

* 

EXAMPLES Windiiwr a watch keeps 
it. running, ^ 

2^ Initiate action 'K^en con4ition» 
' are. not satisfying.. 

EXAMPLE J I'm coXa* I'm thirsty. 
My feet are wet. 



Yes Wo 

1 2 



2 . 



^ I Am ,1 Don't 
Not Sure / Undir stand 



KXAMPUBi Ask q«e»t.iDn8 about 
UJiittf s "tjfiat am mi* to him. / • 

4, Wants to' expXoxe Ms envlroiunent, 

EXAMPI^i JJaJits to )qiow about ihe 
tbiags "aswun<5 him— what nwiX«8f trees 
9row> Mhit ca«se* miind. , 



f 



^ieapoads in order to »ever#l**spo3ce» 
direotions. 

' . ' 

EXauiPtE* Brw«h y^ifr Weihr co«b 
^• your hair It ««d *m»J\ yo^ face* » 

. 6** ><ake choices and teXl/'why 'the 
• . t^icre wa» wade* 

^BXIiMPLBj OhdQses peanwt butter . 
sandwich instead cheese because' 
he doea not, like, cheese, 

; 7 , Det^ine what 4s n^ed^ to wake 
something. / 

E3»MPUEj T9 make chocolate milk ^ 
' he/she knows that wHkV chocolate # 
and a glass arf^ needed. ■* 

a: Know results of his actions* 

l»WP|3t If iie/she builds something 
f • of wpod it will last loiter than* . 
ilO»etl\|.ng built of paper, 

9. Control his attention ^pan., 

EXAMPtEi He liWtens to, spoken 
directions from beginning 'to end. 

- lot Knowe that in order to achieve 

cej"tain results ^jae must be sjE>ent» 

EXftMPUSs Know^that it takes time 
to fry chicken V» order to eat it. 



. « 



117 



\ 



ar« present* 



though his brother is pestering hia, 
12, Know %rher© to get ^elp if iieede^. 
ia* 'Know when k) get help if needea, 
, * 14. Know how to get help if aeeded, ~ 

'llB^ Know it im im|K>rtant; prevent 

'# ^ • > ' 

BXAMPIJS; Kdows to vfear 4 coat ^ 
during the Vint. r,. 

* * 1^* Know ccMBwon eymptows of illness, 
V infection, feVer. " , " 

17, Follow safety practices- ^ - ^ * 

" . lacWIJBt. I-ooJt both ways, before 

^crossing the street # 



r 



18, *Have sensible eating, sleeping, 
and dr4^ssing habits, 

( 



0 



aome Visitor 



i»axent iiatiiig Sci^U of Child' tlorofhitencies 



jjxsj . Aft«r .yoia r«ad ©ach atateine»t, please* fcjxel* the «gj}3copriate aaurobeif* 
Nvmiber 1 roeaiia yes, nunifeer 2 means no,' •nunrijeir 3 means I am not sure, ^ 
and number 4 means I don't 'undey^tand/ ¥ou are to^read the question 
BY THE^ TIME YOUR CHIIJ) • ENTERS FIRST tSRJVI^E SHO0IX>%B-/SHE BE mm 
TO before elacli statement. * -..^ 









» , ■. J . 


• 

»y THE TIME'yoaR CHUiD ENTERS THE * 
. i-lRST GRADE SHOUIiB HE/SHE BE JABIJB TOt 










Yes 


• * I Am J pon't 
, No Itot Sure Understand 


Sample 1: .Walk 


>> 


© 


2*3 ■ 4 i 


Sanple JFly an 


airplane 


X 


' © 3. . '4 V 



BY^ THE TIME YOUR CHILl^ ENTERS THE FI^ST 



f 



GBAm SHOULD WSHE BE.ABtE TOi 

m 



1, Vtor)c witli someone towardVa poitaion 
, goal. - • I 

* ' EXAWPUBj .Work with a l>rotlier or 
si^sFter to get something done# 

2, |*oliow directions given by a 
brother or sister, 

♦ 3. Get along *dth most of his friends. 



Ve s 
1 



2 



I AiB 'I Don't 
Not Sure Understand 



2 . 



3 ^ ' 4 



9 



4, 



■<i • . . , 

h« ia angry. * ^ 

K^ow J&ow 'to fain otli«f » attention* 

jUifOjmt:ioa Iroro others 
/Outside- tjW family* • 



t . HoXd thfi- *tt^t4on of Ot^ex's 
. ' yr^i&n 1j« 'is talJcixig to th^m, 

'8, Q&t across vJwic l»Us trying to say ^ 

9» ^ PJv^y wi til Others ^ 

"IB. Talk viih,ot;Jier». 

11, IPiklJc about somsthing h& has seen 
ox done, 

12. mit himself in anoth«r p«ir«on'» 
* place* * 

, SXAMHJSi* Be w^d«r»taacl» bow it 
feelii to be toaaed. 

13* Express adtadi^atldn ^<S» others, 

14. Ov»rlook physical handicaps of - 
others. * . . " 

' immiJki A child vlth ^one am, 
is. Recognise "facial 'or social 

• ■' • 

, EXAMPUSs Indian, Chinese, Blac^c, 
White, poor people, ricli peopLfe, 



"1 



1 
1 



1 
1 
1 




1 

i 



No. 
2 



1 Am 
Not Sure 



2 
2 



2 
2 
2 

-4- 



2 
.2 



3 



3 

•3 

-3' 



V 

3 



I 

3 



< 



